This paper argues that the dichotomy between native English-speaking teachers (NESTs) and non-native English-speaking teachers (NNESTs) has resulted in discriminatory practices in English language teaching (ELT) professionalism. Reviewing four studies investigating discrimination in ELT industry in some Asian countries, this literature review reveals that most English as a foreign/second language (EFL/ESL) institutions give preferential treatment to NESTs based on some factors. Nativeness and nationality are among the top factors of discrimination in English teaching positions. Discrepancy in required academic qualification and income also prove that NNESTs have always been discriminated and marginalized in ELT employment.
KnE Social Sciences
AICLL be relevant as a golden standard to reach and the belief that the ideal English teacher is a native speaker may no longer be maintained.
Unfortunately, despite these ELF and WEs phenomena, the practice of English language teaching (ELT) worldwide still constructs professionalism within the dichotomy between native and non-native speakerism. This dichotomy has resulted in racial and linguistic discriminations in ELT professionalism because of a widespread belief in the dominance of native speaker standards in language and language teaching methodology. The term 'discrimination' itself is defined as "a selectively unjustified negative behavior toward members of the target group that involves denying individuals or groups of people equality of treatment which they may wish" (Allport, 1954: 51) .
Similar to this, Webster's New World Law Dictionary defines 'discrimination' as the act of denying rights, benefits, justice, equitable treatment, or access to facilities available to all others, to an individual or group of people because of their race, age, gender, handicap or other defining characteristic.
From these definitions, it can be concluded that discrimination in ELT professionalism is the act of inequitable treatment to a group of people, in this case is the non-native English-speaking teachers (NNESTs), because of their non-nativeness.
This discrimination is perpetuated by many institutions and individuals who have the power to make hiring policies in those institutions [28] . Norton (1997) stated that many people in the world are strongly biased towards a preference for native Englishspeaking teachers (NESTs); despite the strengths that NNESTs have. Furthermore, there is also a growing understanding that this discrimination can be racist where the image of a NEST is associated with Whiteness [9, 16] . Those who do not match this stereotypical English speaker are often perceived as a NNEST even if they were born and raised in countries where English is spoken as their first language [2] .
Although many teachers and researchers claim that discrimination exists in ELT professionalism which is directed to NNESTs, many others deny it because there is insufficient objective evidence proving this phenomenon is widespread [9] . This article aims to address the issue of discriminatory practices in ELT professionalism based on the dichotomy between NEST and NNEST. Some factors privileging NESTs will be discussed with the purpose to provide more literature on discrimination in ELT professionalism. DOI (1985, 1990) and Kachru (1985 Kachru ( , 1991 . Quirk (1985 Quirk ( , 1990 Regarding the global spread of English, the term 'World Englishes' is now used to describe the nativized and distinct varieties of English spoken worldwide. Kachru (1985) proposed the first model of the global spread of English into three concentric circles; the Inner Circle, the Outer Circle and the Expanding Circle (see Figure 1 ). The
Inner Circle refers to countries where English is primarily used as a mother tongue or native language (ENL) in every sphere of life such as in USA, England, and Australia.
The Outer Circle refers to English spoken in countries where it is spoken alongside with the native tongue to officially communicate in several domains or carry out various institutionalized functions [15] such as in India, Singapore and Nigeria. English in this
Outer Circle is also called as English as a second language (ESL). The third one is the Expanding Circle. English spoken in this circle is often described as English as a foreign language (EFL), which means it plays no official role but is usually taught and learned in schools such as in China, Russia, and Indonesia. 
English as a lingua franca
The emergence of WEs has brought challenges and attracted scholars (e.g. [17, 19, 20, 27] ) to discuss related issues such as English as a lingua franca (ELF) and its concep- However, despite the purpose of ELF, ELT in ESL/EFL contexts still maintains the teaching of native varieties of English. This irrelevant practice of ELT promotes the idea that native-speakerism as the only perfect teaching model, which perpetuates the worldwide perception that only native speakers can make the best English language teachers. Although the notion that native speakers of a language are innately better teachers of that language than non-native speakers has been challenged, many ESL/EFL institutions maintain the perception that their students place greater value on learning from a NEST than from a NNEST [31] . This perception has been the source of discrimination in ELT professionalism through the dichotomy between the two groups of teachers; NEST and NNEST.
NEST and NNEST dichotomy
The controversy of the dichotomy between NEST and NNEST in the field of second and foreign language teaching has received considerable attention in literature in the past two decades [18, 28] . Moussu and Llurda (as cited in [9] ) argued that the distinction is losing its relevance within the context of the expanding nature of English, the increased recognition of teachers with a wide variety of language backgrounds, and evidence that language learners do not find it meaningful. Furthermore, Medgyes 
Research Method
This study applied a literature review method. As Onwuegbuzie and Frels (2016: 49) stated that a literature review might be considered as a research method because the literature reviewer chooses from an array of strategies and procedures for identifying, recording, understanding, meaning-making, and transmitting information pertinent to a topic of interest.
The data used in this study was mainly taken from four studies [18, 26, 28, 32] investigating institutionalized discrimination in ELT industry in some Asian countries.
Articles from some websites were also used as references to give more information on factors that were not much discussed in the four papers reviewed.
Discussion
The prevalence of native speakerism in the ELT profession leads to discrimination against NNESTs. The findings of this study reveal that the discriminatory practices can be categorized into some factors including nativeness, nationality, academic qualification and teaching experience, whiteness, and financial discrepancy.
Nativeness
Mahboob and Golden (2013) 
Nationality
Nationality appeared as one of the factors of discrimination for NNESTs in Mahboob were specifically mentioned as possible places from which native speakers would be accepted. Selvi (2010) found that the job advertisements in the two websites he analyzed privileged citizens of certain countries. About 21.1% of the advertisements in TESOL Online
Career Center (n = 8) and 12.5% of the advertisements in International Job Board (n = 26) discriminated based on nationalities/countries of residence of the applicants. The distribution of advertisements discriminating applicants based on their nationalities can be seen in Table 2 . The four programs that Wang and Lin (2013) studied aim at recruiting NESTs from certain native English-speaking countries (see Table 3 ). Although JET Program in Japan changed its policy after 1989 to include applicants from some European countries such as France, Germany and Russia but in practice as high as 93% of JET participants were from the six English-speaking countries. Similar to this, the NET Scheme in Hongkong does not exclude applicants from non-Inner Circle countries yet it aims to recruit NESTs from native-speaking countries. In conclusion, among all NESTs recruitment programs, Hong Kong is the most flexible, while Taiwan is the strictest in terms of the nationalities of NESTs to be recruited. 
Academic qualification and teaching experience
The third factor of discrimination behind NEST and NNEST dichotomy is the difference on hiring policies in terms of academic qualification and/or teaching experience. 
Saengngoen (2014: 12) stated

Whiteness
There is an argument that discrimination in ELT professionalism can be racist, where the image of a NEST is associated with Whiteness [9, 16] . Mahboob and Golden (2010) and Saengngoen (2014) This racist hiring policy is also practiced in Korea and China. Jung (2014) reported that it is common for employers to request applicants put their photos on their resumes, so they can weed out black applicants through document examination. He furthermore stated that some hagwon (the term used to refer for-profit private institute in Korea) even hire non-native English speakers from Europe and the Middle East over black applicants whose mother tongue is English [11] . Similar to this, Tom (2012: para. 7) explained that this policy is also practiced in ELT in China, Racial discrimination is a harsh reality within China's ESL industry, where recruiters actively seek the blond-hair, blue-eyed all-American archetype (along with similarly equipped Britons, Australians and other native speakers close behind). While brown hair also is acceptable, having a white face is a near-absolute requirement.
Financial discrepancy
Among all factors of discrimination discussed in this paper, literature discussing different amount of salary made by NESTs and NNESTs is the most difficult to find, which is perhaps related to the inappropriateness of asking the money someone makes in most cultures. However, Saengngoen (2014) addressed this particular factor of discrimination in his study. Based on the data on the website of the Internal Audit Office of the Basic Education Commission (OBEC) of Thailand, he reported that there was a big gap between the salary made by NESTs and Thai nationals working in Thai public high schools. NESTs can get up to USD 1,333.33 which is almost twice as much salary as Thai nationals holding a doctorate degree can get. Furthermore, the salary earned by NESTs is neither classified by their academic background nor teaching experience but the level of class they are teaching. Meanwhile the salary for local teachers is dependent on the degrees the teachers are holding (see Table 4 and Table 5 for details).
Similar policy paying NESTs much higher than NNESTs is also applied by some institutions in Indonesia and Korea. Griffith (2015) reported that some schools in Indonesia pay trained NESTs between USD 800 to USD 1200 per month, which is about ten times the local wage. Most schools also offer free accommodation alongside the salary, which permits a comfortable lifestyle. Jung (2014) reported that Korean teachers are 
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Conclusion
The starting point of writing this paper was the denial that discriminatory practices against NNESTs exist and are widespread in ELT industry. The discussion in this article reveals that NESTs and NNESTs dichotomy contributes to discrimination in English teaching positions, with a strong preference for NESTs as candidates. These discriminatory practices also perpetuate the dominance of the native speaker in the ELT profession. Nativeness and nationality are among the top factors privileging NESTs to get easy access to employment and leaving NNESTs unqualified despite their Englishrelated academic background and years of teaching experience.
While more studies are needed to investigate discrimination in terms of race and income gap made by NESTs and NNESTs, this literature review has also proven that discrimination in ELT industry is sometimes racist, which gives employment opportunity to White people regardless their status as native-or non-native English speakers.
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Furthermore, NNESTs are also discriminated in financial aspect, in which they earn less salary than their counterparts for doing the same job.
Finally, regarding the findings of this literature review, I would like to suggest three points in order to eradicate these discriminatory practices. Firstly, World Englishes should be recognized and granted the same "prestige" as the native-like English accents. Secondly, it is suggested that the status quo of native speakers be eliminated by requiring both NESTs and NNESTs to undergo the same type of tests and trainings.
Thirdly, TESOL, as the largest professional organization that unites English language teachers all around the world, should be the anti-discriminatory voice of the profession by issuing a statement that rejects the use of native speakerism as a job requirement and advocates ELF as the standard of ELT worldwide.
